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Abstract  

The study investigated students’ perception of teaching activities for Nigeria 
Certificate in Education (NCE) through distance education programme. 
Descriptive survey research design employing stratified random sampling was 
used to sample 588 NTI-NCE distance learners from Ebonyi and Enugu states. 
One research question and one hypothesis guided the study. Questionnaire 
was used for data collection. The questionnaire was face validated by experts 
in the field of education. Reliability co-efficient of .70 was obtained using 
cronbach alfa method of determining internal consistency of instrument. The 
research question was answered using mean and standard deviation while the 
hypothesis was tested using t-test statistics. The result revealed that the 
teaching activities offered in the NTI distance learning programme means that 
teaching activities are effective. There was significant difference between the 
mean perception scores of NTI-NCE students in Ebonyi and Enugu states 
regarding the quality of teaching activities offered in the NTI distance learning 
programme in Nigeria. Recommendations made include that the use of 
effective teaching skills should be encouraged.   

Keywords: perception, teaching and education. 

  The active shortage of qualified primary school teachers led to the 
establishment in 1976 of the National Teachers’ Institute (NTI), a distance education 
college for teachers (Bunza, 2005: 12). Its mission was to provide initial teacher 
qualifications and upgrade the quality of teachers through distance education. Its 
courses and qualifications were equivalent to those of the regular Colleges of Education 
(Eze, 2005:4). The NTI provides opportunities for in-service teacher training for 
unqualified primary school teachers and facilities for the promotion of access and equity 
in teacher education. The system has mass appeal and free of the constraints of over-
crowding and over-stretched facilities experienced in formal education institutions 
(Mohammed, 2005:15). NTI has made a significant contribution to teacher supply with 
forty eight thousand, two hundred and four (48,204) NCE graduates between 1990 and 
2007 and is now an institutionalized part of the teacher education system in Nigeria 
(Ahmed, 2006:16). 
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There are a wide range of technological options used in open and distance 

learning system. Some separate the instructor and learner over space and over time. 
There are many ways to provide distance learning and endless ways to combine 
methods, such as assignment, feedback time, motivation, interaction and other media 
used which should be accessible, relevant, and user-friendly. The various methods can 
be grouped into five categories. Each has its strengths and limitations such as voice-
instructional tools which include telephone, conference calls (also known as audio 
conferencing) and audiotapes; video-instructional, video tools which include slides, 
films, videotape and interactive video. One interactive, or compressed video system 
used by regional service centres is known as the Texas Educational Telecommunication 
Network (TENT). In this type of system, users go to designated places. Using telephone 
lines participants are able to see and talk to each other in “real time”. 
  
 Data or computer-based system included systems which rely on computers to 
send and review data. The learner may work independently on web-based activities or 
courses. Sometimes, the learner participates in chart-rooms, or submitted via e-mail or 
text machine. It may be necessary to watch video clips via your computer. 
  

However, the first distance learning methods used print in correspondence 
courses. Print formats include textbooks, study guides, workbooks, course syllabus and 
case studies. Outreach involves university faculty and students traveling to a specific 
site, such as regional service centre. At that site the faculty may employ traditional 
methods or combination of the above methods. 
  

Very important in teaching activities in open and distance learning system 
(ODL) instruction takes place in distance learning when the learner and the instructor 
are interacting at the same time. Second, is asynchronous instruction, which is the 
interaction of the learner and instructor at different times (Duks, 1990:24). Duks further 
pointed out that synchronous instruction include computer chartrooms, interactive video 
instruction (ITV), outreach instruction, face-to-face classroom instruction include 
computer discussion boards, web-based instruction, correspondence course and 
computer assisted instruction. 
  

Teaching activities in open and distance learning (ODL) system shows that 
teaching through distance methods can be a change, and sometimes it is a difficult 
adjustment. In addition to teaching a large block of information, tutors must adjust to a 
new teaching modality (Durban, 2000:4). Studies show that distance learning tutors 
should review the prerequisites, consider personal work styles, and reflect on strategies 
for success before beginning teaching in ODL system. This implies that the students 
must meet the minimum requirements. Additionally, distance learning methods will call 
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on a different set of skills. These skills include ability to navigate through any website, 
ability to copy and paste information from a website to another document, ability to 
download information from the web. 
  

Other required skills include ability to send and receive email, ability to send 
and open attachments and the willingness to communicate via this system, to speak out 
to get your needs met. At any given time, the instructor can only see one site, the last 
person who spoke. She or he will not be able to see your requisitioning eyebrow. 
Another important skill required in teaching in ODL system is the willingness to listen 
to the instructor and not participate in decide-bar discussion. This, according to Dalton 
(2005:4) distracts the others in the room and obscures the information being delivered 
while you are talking. While sidebar discussions can be annoying but not intrusive in 
traditional classes, they can be destructive in this format. Gallaher 2004:14) found that it 
is critical that all students be competent internet users since conducting research and 
completing course activities via the web will be a significant part of distance education 
(DE). 
  

Studies also found that before enrolling in a course in distance learning, 
students should make sure they have access to the tools necessary to complete 
assignments. A word processor can help you to organize your work and communicate 
your thoughts more clearly. If your lessons appear through cable television, you will 
want to know how to programme your VCR (Voice Cable Radio) to record the 
programme to refer back to (Gaucher, 1999:38). Access to a fax machine, a computer 
with adequate hard disk space, and modem for e-mail transmission is “musts” for many 
classes. 
  

Teaching activities in ODL systems show that to set aside a regularly scheduled 
time for study is a condition for teaching in open and distance education. George 
(2000:21) found that if you have not been involved in academic pursuits recently, you 
might find that your career, family, hobbies, social and civic commitments leave little 
time for studying. To help you fit studying into your schedule, keep a record for a week 
of how you spend your time and then decide what you are willing to give up (Graham, 
2000:68). Researches on teaching activities in ODL systems show that learners should 
schedule their studies for a time when they are mentally fresh and able to devote at least 
one hour to their work. Distance learners should find a place that is free from 
distractions during teaching and interaction with the instructor. Students may consider 
work place-before or after hours and on lunch hour-a public library, or a separate room 
at home. 
 Teaching in ODL system show that different students must comprehend and 
retain what they need for real learning to take place. Reading skills can be developed by 
concentrating on what you need and by taking frequent pauses to organize and review 
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the material in your mind (Guslalon & Powell, 1991:42). At the end of a study session, 
students should review everything they have learnt or read, making special notes of 
important points. Reading a computer screen can be hard on your eyes, it may be 
necessary to download hard copies of reading assignments and communications from 
your instructor and co-workers. It has been found to be intimidating to speak into a 
micro-phone in a video or conference call, but your communication skills are an 
important part of any assignment on the job, at home, and at school in ODL systems. 
Distance learning has been found to provide a learning environment to enhance the 
skills of distance learners. Distance learners should pay careful attention to instructions 
and be certain that you understand what is being asked and taught (Hossana, 1999:14). 
It often helps to develop a brief outline before responding to questions whether they are 
submitted in writing, via e-mail, orally or on video/audio tape. Organization, grammar, 
and appropriate style are important tools in teaching in ODL whichever medium you 
choose. 
  

Teaching in ODL system indicates that the instructional formats itself (e.g. 
interactive video VS, Video tape VS: live instructor) has little effect on students 
achievement as long as the delivery technology is appropriate to the content being 
offered and all participants have access to the same technology (Hossana, 1999:4). 
Good distance teaching practices are fundamentally identical to good traditional 
teaching practice and those facilitators, which influence good instruction, may be 
generally universal across different environments and populations (Huges, 1994:3). 
Because distance education and its technologies require extensive planning and 
preparation, distance educators must consider the following in order to improve their 
effectiveness: achievement on various tests, the attitudes of distance learners and the 
organization and presentation of distance learning instructions. 
  

Many authors have viewed teaching in ODL system in different ways. Shale 
(1987:14) and Schlosser (1993:5) have suggested that distant students bring basic 
characteristics to their learning experience, which influence their success in course 
work. Scriven (1967:12) and Sparkes (1984:24) have emphasized that distance 
education students are voluntarily seeking further education. As a result of this 
situation, Schlosser (1993:61) and Eze (2005:42) are of the view that distance education 
students have post secondary education goals with expectations for higher grades, are 
highly motivated and self disciplined and are older. Studies also conclude that similar 
factors determine successful learning whether students are distant or traditional. Reiser 
and Saeler (1998) found “that these factor include: willingness to initiate calls to 
instructors for assistance, processing a more serious attitude towards the courses, 
employment in a field where career advances can be readily “achieved through 
academic upgrading in a distance education environment and previous completion of a 
degree” (p.25). 
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Distance teaching show that critical factors that encourage teaching at a 

distance is commitment to students interaction. Indabawa (2001:14) points out that 
whatever the modality used to teach at a distance, the instructor must encourage and 
facilitate on-going communication between the students and the instructor. Familiarity 
with the technology used in the class is important and instructors should be trained in 
video use, computer use, or other forms of instructional technology used. Critical 
support staff such as product staff, graphic designers and technical staff members will 
help the instructional setting and help to produce successful teaching at a distance. 
  

Teaching activities in ODL system indicate that the distance teacher has few, if 
any visual cues. These cues that do exist are filtered through technological devices such 
as video monitors. Teaching in ODL systems have shown that it is difficult to carry on a 
stimulating teaching-class discussion without the use of a real-time visual medium such 
as television; the teacher receives no visual information from the distant sites. The 
teacher might never really know, for example, if students are asleep, talking among 
themselves, or even in the room. Separation by distance also affects the general rapport 
of the class. Living in different communities, geographic regions, or even states 
deprives the teacher and students of a common community link. 
  

Teaching in ODL system has been found to be faced with challenges which are 
countered by opportunities such as to meet the needs of students who are unable to 
attend on-campus classes, to involve outside speakers who would otherwise be 
unavoidable, and to link students from the different social, cultural, economic, and 
experiential backgrounds. Many teachers feel the opportunities offered by distance 
education outweigh the obstacles. It has been found that instructors often comment that 
the focused preparation required by distance teaching improves their overall teaching 
ability and empathy for their students. 
  

In teaching in ODL system, instructors should analyze the strengths and 
weaknesses of possible delivery approaches, in terms of instructional technology and 
“hands-on-training” with the technology of delivery which is critical for both teachers 
and students. Research in teaching in ODL also suggests that a pre-class session should 
always be considered which enables the class to meet informally using the delivery 
technology and learns about roles and responsibilities of technical support staff (Jenken, 
1999:14). 

Teaching in ODL system suggests that it is necessary for instructors to initiate a 
frank discussion at a start of class to set rules, guidelines, and standards. To make sure 
each site is properly equipped with functional and accessible equipment and to provide 
a toll-free “hotline” for reporting and rectifying problems, learners should be pre-
informed. In teaching at a distance, if course materials are sent by mail, make sure they 
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are received well before class begins. In the same vein to help students keep materials 
organized consider building the syllabus, handouts, and other readings prior to 
distribution. Again, instructors should start off slowly with a manageable number of 
sites and students since the logistical difficulties of distant teaching increase with each 
additional site (Johnson, 2004:2). 
a Teaching in ODL system indicates that for delivery methods to function 

effectively students must quickly become comfortable with the nature of 
teaching at a distance. Lapore and Wisdom (1998:42) point out, that efforts 
should be made to adapt the delivery system to best motivate and meet the 
needs of the students, in terms of both content and preferred learning systems. 
In ODL system, it has been found that using effective interaction and feedback 
strategies will enable the instructor to identify and meet individual needs while 
providing a forum for suggesting course improvement. Kareye (2004:41) found 
that in order to improve interaction and feedback in distance teaching, 
instructors should integrate a variety of delivery systems for interaction and 
feedback, including one-on-one and conference calls, fax, electronic mail, video 
and computer conferencing. 
It has also been found in teaching in ODL system that instructors should contact 
each site (or student) every week if possible, especially early in the course. 
Kamalu (1999:2) found that instructors should take note of students who will 
not participate during the first session, and contact them individually after class. 
Instructors are advised to integrate and make detailed comments on written 
assignments, referring to additional sources for supplementary information. 
Students are encouraged to return assignments without delay, using fax or 
electronic mail, if practical. 
The most important factor for successful teaching at a distance is a caring, 
concerned teacher who is confident, experienced, at ease with the equipment, 
uses the media creatively and maintains a high level of interactivity with the 
students (Ezema, 2010:39). 

 
Purpose of the study 
 The purpose of the study was to investigate students’ perception of the NTI-
NCE distance education programme in Ebonyi and Enugu states, Nigeria. Specifically, 
the study sought to: 
(i)  Determine the perception of NTI-NCE learners in Ebonyi and Enugu states on 

teaching activities in distance learning system. 
 

Research Question 
The following research question guided the study: 
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(i) What are the mean perception responses of NTI-NCE learners in Ebonyi and 
Enugu States with regards to the quality of teaching activities offered in the 
programme? 

 
 

Hypothesis 
 The following hypothesis tested at .05 level of significance guided this study: 
(i) There is no significant difference between the mean perception responses of 

NTI-NCE students in Ebonyi State and those of their counterparts in Enugu 
State with respect to the quality of teaching activities offered in the 
programme. 

 

Research method 
 The design of the study was survey. This is because the study is concentrated on 
discussing events as they were without any interference on what was observed. The 
population for the study was 5877 NTI students currently enrolled at the 27 study 
centres in the two states (NTI South East Office, Enugu). 

The instrument for data collection was a 11 itemed four point scale response 
option questionnaire, with a response format of Strongly agree (SA), Agree (A), 
Disagree (D) and Strongly disagree (SD) with numerical value of 4, 3, 2, 1 respectively. 
The instrument was validated by two experts in the field of education, one from 
measurement and evaluation and the other from distance education. Based on their 
comments, some items were reconstructed. The reliability of the instrument was 
determined using cronbach alpha formular and internal consistency reliability co-
efficient of .70 was obtained. The questionnaire was administered to the respondents at 
their study centres, with the help of trained research assistants. 
  

The research question was analyzed using mean and standard deviation while 
the hypothesis was tested using t-test statistics at .05 level of significance. The decision 
rule for answering the research question was arrived at by finding the average of four 
point scale 4+3+2+1 = ଵ

ସ
 = 2.50 

Therefore the item with 2.50 and above was accepted which shows that the learners 
generally perceived the quality of teaching activities to be high. In respect of the 
hypothesis, where the calculated t-value was equal or greater than the critical value of t, 
the null hypothesis was not accepted, but if less than the critical value, it was accepted. 
 

Results 
 The results of data analysis were presented in tables according to the relevant 
research question and hypothesis. 
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Research question I 
 What are the mean perception responses of NTI-NCE learners in Ebonyi and 
Enugu States with regards to the quality of teaching activities in the programme? 
 

Table 1: Perception of NTI-NCE learners on the quality of teaching activities 
offered in the programme. 

N = 588 

S/N ITEMS  
X 

SD DECISION 

1 Tutorial materials of exceptional quality for 
optimum actualization of instruction are 
provided. 

2.89 1.03 Agree 

2 Media used in instruction programme are 
accessibly relevant and useful. 

2.97 1.04 Agree 

3 Adequate assignments, time and motivation 
provided for students. 

3.15 1.05 Agree 

4 Computer-based teaching is available for 
students 

2.51 1.08 Agree 

5 Textbooks, study guides, workbooks and 
course syllabi are available for students. 

3.21 0.89 Agree 

6 Real-time classroom instruction is provided. 2.98 1.14 Agree 

7 Teacher effectively integrates sending and 
receiving e-mail and communication system. 

2.67 0.97 Agree 

8 At the end of instruction, teachers help the 
students to review everything they learnt or 
read. 

2.99 1.00 Agree 

9 Instruction help to analyze the strengths and 
weakness of possible delivery approaches. 

2.37 1.10 Disagree 

10 Instructional sites are equipped with functional 
and accessible equipment to provide a toll-free 
“hotline”. 

2.44 1.06 Disagree 

11 Instructors use pre-class study questions and 
advance organizers to encourage critical 
thinking and informed participation on the part 
of learners. 

2.74 o.86 Disagree 

 Grand mean 2.81 0.88 Agree  
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 The table shows that a grand mean of 2.81 was obtained. This is an indication 
that the learners generally perceived the quality of teaching activities to be high. 
 
Hypothesis 
 There is no significant difference between the mean perception responses of 
NTI-NCE students in Ebonyi State and those of their counterparts in Enugu State with 
respect to the quality of teaching activities offered in the programme. 
 

Table 2: t-test of difference between the mean responses of NTI-NCE 
students in Ebonyi State and those in Enugu State on the quality of teaching 
activities offered in the programme. 
State N x SD df t-cal t-crit Decision 

Enugu 353 2.85 0.87 
586 1.04 1.96 

Do not 

reject Ho Ebonyi 235 2.77 0.91 
 

The table shows that the calculated t-value is 1.04 and the critical value of t is 1.96. 
Since the calculated value of t is less than the critical value of t, the null hypothesis was 
not rejected. This means that there is no significant difference between the mean 
perception response of NTI-NCE students in Enugu state and their counterparts in 
Ebonyi State with regards to the quality of teaching activities offered in the programme. 
 

Discussion of findings 
 The findings from the research question revealed that the respondents generally 
agreed to the high quality of teaching activities offered in the programme. This finding 
is in agreement with Moore (1999), Bernade (2001) and George (2004) that the quality 
of distance learning system (DLS), inevitably leads to a reduction in academic standards 
in the subjects dealt with without a good delivery strategy. This finding however, is in 
disagreement with Durban (2004) who found that teaching through distance methods 
can be of a change and sometimes it is of a difficult adjustment. However, in distance 
teaching, strategies are developed for student reinforcement, review, repetition, and 
information building. This findings implies that many distance education programmes 
today require the use of technology, and many authors (Combre, 1991; Conrad, 2001 & 
Conceicao, 2006) are calling for revised teaching activities. In 1993, Combre startled 
the educational community with his statement that there is nothing intrinsic to 
technology that makes the slightest difference to student achievement. Conceicao 
(2006) agreed with Combre in his hypothesis that there is no discrit advantage to one 
medium over another. 
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The result from the null hypothesis tested at .05 level of significance showed 
that significant difference does not exist between mean perception responses of NTI-
NCE students in Ebonyi state and their counterparts in Enugu state regarding the quality 
of teaching activities offered in the NTI programme. The finding may be as a result of 
some factors inherent in distance teaching principles such as the review of the 
prerequisites, consideration of personal work styles, and reflection on strategies for 
success before beginning teaching in open and distance learning system. This entails 
that distance learning methods always call on a different set of skills and as such 
students must meet the minimum requirements and skills to be able to learn through 
distance learning systems, programme has been found to be largely depends on the 
quality of tutorial staff (Wichit, 2001). 
  

The result may also be the reason why in many distance learning experiments 
for the training of teachers such as in Tanzania, South Africa, and Peru, teaching 
activities are rated first. It has been found out that the creation and production of 
learning materials of exceptional quality of the tutor is required for optimum 
actualization of teaching and learning at a distance. This agrees with the wide range 
of technological options used in open and distance learning system such as 
assignment, feedback, time, motivation and interaction, use of video, data and 
computer-based system, print and outreach. 
 
 
 

Conclusion 
 The findings is that the NTI-NCE distance education students in Ebonyi and 
Enugu states indicate that the quality of teaching in the distance learning system (DLS) 
is high. It also shows that besides fostering common educational practices in 
conventional classrooms, distance education is portrayed as possessing more potential 
and thus more prone to in promoting student interactions and enhancing learning 
outcomes by utilizing advanced computer technology. 
 
Recommendations 
 Based on the findings of the study, the following recommendations were made: 
1. The use of effective distance teaching skills should be encouraged. 
2. Strategies for developing the involvement of students in what should be 
 employed. 
3. The remediation of teaching through one-on- the phone discussions and 

electronic mail communication are advocated. 
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